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What is SRGBV

School-Related Gender-Based 

Violence (SRGBV) is any act or 

threat of sexual, physical or 

psychological violence occurring in 

and around schools, perpetrated as 

a result of gender norms and 

stereotypes, and enforced by 

unequal power dynamics.



What works?

• Quest for evidence-based solutions to guide action on SRGBV 

But….

• Ethical and methodological challenges with research evidence on children’s 
experiences of violence 

• Evidence skewed to evaluations/trials of shortterm interventions at a moment of 
practice, with little long term follow up 

• Neglects the multi-dimensionality of violence, & complex relationships, processes 
& systems influencing change (why? How it works/not?)

• Disconnected from contexts (what matters?)

• Implications for research, and for transversal dialogues (Unterhalter 2009) across 
research-policy-practice



Our evidence reviews (2016, 2021)

Rednote

Addressing SRGBV 

79 studies met review criteria 
and standards of rigour (2021)

• Engagement with a policy/practice intervention addressing 
SRGBV

• Conceptual framing, transparent, robust methodology, 
attention to ethics, validity, reliability & persuasiveness

• Gendered analysis

• Contextual relevance & engagement



• Volume 
There appears to have been a growth in high quality 
studies over time. 

• Context
A clear dominance for studies situated in the African 
continent.  

• Methodologies
Just under half of studies adopted a quantitative 
research method. A quarter of the studies used a mixed 
methods approach and 1/5 of studies used qualitative 
methods.
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• Work with children (e.g.clubs) has improved gender-
equitable attitudes and reduced violence through 
participatory learning approaches, involving critical 
reflection, communication, conflict resolution 

• Needs to be tailored for local contexts 

• Requires skilled facilitation over extended period, and more 
effective when integrated into school cultures

• Whole school approaches, with changes to school policies 
and practice, commitment of school leaders, training and 
support for teachers, parental involvement, and pupil 
participation, can help to reduce teacher violence, peer 
violence and sexual violence

• More studies needed from LMICs, and on sustainability & 
scale up

Promising approaches: Children & Whole School 
Interventions



Promising approaches: Teachers and curricula

• Successful trainings allowed teachers to critically reflect 
on the structural and cultural norms that underpin SRGBV 
and were delivered using pedagogies that demonstrated 
how to change power dynamics of authority in teaching. 

• Curriculum delivery may be obstructed by teachers’ lack 
of confidence to teach sensitive topics or disagreement 
with its aims.  

• If a curriculum does not recognize the cultural scripts and 
structural dimensions in which it will be implemented, it 
risks reproducing gender stereotypes instead of 
addressing them.  

• Most of the evidence related to small NGO-led 
interventions with few from teacher training institutions or 
from large-scale rollouts.   



• Formal child protection services in LMICs tend to be weak and 

under-resourced, with a lack of follow-up, stigmatisation of 

victims and uneven provision.

• Children who disclose abuse will usually do so to a caregiver 

or teacher rather than a child protection professional and 

more cases are followed up through community action than 

through formal channels. 

• Strengthening the links between formal and informal child 

protection structures and creating space for community 

dialogue about these services has the potential to improve 

responses to SRGBV and to make services sustainable. 

• More work is needed on how to address risks for young 

people including journey to school, and safety for young 

people living away from home.

Promising approaches: Outside of schools



• While there have been significant efforts to strengthen legislative and 
policy frameworks to prevent violence at national levels, studies have 
highlighted the need to improve how laws and policies are enacted at 
all levels.

• Transmission models of cascading policy miss conceptual, political & 
resource barriers that hinder the work of key actors  to mainstream 
work on gender and violence through the education sector (e.g. End 
Gender Violence in Schools, Parkes et al 2020).

• More attention is needed to enhance the role of the ‘missing middle’ -
district/provincial education offices, teacher training institutions and 
teacher unions, teacher networks & cross-sectoral groups in 
supporting and strengthening the capacities of schools to address 
violence. 

• Integrated health, education, justice and gender-sensitive 
interventions engaging government, donors & civil society have been 
promising in reducing adolescent IPV (Matthews et al 2016; Ellsberg 
et al 2020) 

• Clearer and stronger school-level reporting systems are needed, 
upheld by adequate training and support for school and district-level 
actors, to increase accountability & feed up to policy planners. 

Promising approaches: District and national 
systems



• Investment in violence prevention in and around schools in LMICs can bring about positive 
change but more is needed to consolidate and sustain shifts in norms and practices on 
gender and violence.

• More research is needed on multi-component interventions and systems change

• There is much scope for participatory, mixed methods and longitudinal research supported 
by theoretical perspectives that draw out the complex nature of change in relation to SRGBV 
prevention.

• More research is needed on interventions to prevent violence against young people in LMICs 
facing multiple, intersecting forms of discrimination, including disability, sexual orientation 
and gender identities, and more research is needed on violence prevention interventions in 
conflict affected settings.

• Highlighting SRGBV risks deficit stereotyping of girls in global south as victims to be 
saved/rescued through solutions from far away. Turning the gaze requires research with 
young people as collaborators, and that interrogates the global/international structures and 
forces that exacerbate inequalities and injustices that underpin violence. 

Conclusions: for Research



The Global Working Group to end SRGBV



A Coalition on SRGBV: Implications for policy and 
practice 
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